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INTRODUCTION ■ j 

* ' * ' . ' 

Recommendation 14 of tlie Superintendent's ileeommendations On Violence ^ 
and Discipline reads as foltows:.. , ' ' . 

. , ' • ' . ^* *. 

"A course dealing witii the causes o£ disruption and violence Mil be 
developed and included in the total school curriculum at all grade levels'. 

Gommfent: ' . . * *" ' .V ^ | 

•Dealing openly and frankly, as part of the student^s classroom experience, 
with the reality of violence and disruption^ will drive honip to the students 
1 • ' their responsibility to overcome and prevent disruptive.j^avior/ By « 

studji'ng the pnJblem, defining its causes and "dealing with its effects, students 
' • will be working tsrt^ard this goalrf" , ■ ' ^ . * 

The Office of Social Studies Educatioii,, Office of Curriculum and - - 

Instruction, was charged with the" development of the K-12 curriculum ' . . 

materials dealing with the causes *ci violence and disruption*. ' - . 

J " / 

The series of lessons that cqmprise this unit is divided into three cat^ories: 

^* . (1) iCindergarten tEtough 4fh ^ade ^ • . • - ' • 

. (2) Gi;^des 5 through 8 or 9 through 12 

^ .(3). Grades 9 through 12 ' . " 

However, this eompartmentalization is not inflexible » Teachers are 
encouraged to experiment with the lessons , ' Many lessons geared for Grades 5-S 
can be used in grades 9-12. Soipe of the ideas and activities in lessons designed for 
K-4 may have some applicability 9-'12. In short, teachers should feel, free 

to inix strategies and activities in such a way as to meet the needs of their classes. 

lllife O^tfice- of Social Studies Education/ Office of Instructional 
Services, .^ffers its services to assist teachers in the Wplementation 
Qf these curriculum materials, ' ' 
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Lesson 1— Shades' of Violence 

' • , ■ • . ■ K-4 

i Causes of Violence and Disruption / ' ^ - 

Objective - . V • 

To have' students become aware of what is meant by the term violence > 

Instructional Strategy ^ . * ' ^ 

1. The teacher jshould make previous arrangements with two members of another 
flass for the following skit: ^ \ ' , ^ * • 



a. Two boys bring some packages to the class. \ The teachei;^ asks if one of 
the students will put the packages in the closet. An argun^ent begins as each of the 
students wants to put the packages away. The boys begin wj^estling' and pushing each 
qther. The teach^ intervenes and takes the boys. into the'corridor and sends them , 
back to class. 

/ . ' b. The teacher will raise the following questions: ^ ' 

Who can desoribe in one word what you hive just witnessed? The students 
will pri)bably^ introduqe words guch ds "fi^t, " argument, " "pushing, etc. • 



^If .the word violence does not Vome from the class^^ the teacher should then introduce 
it, to the class. ' - ^ ' ; ^ ' * 

- ' V * .... . . ^) : 



. * F^hting sho old Jje. discussed as one ' form of violeince. . . - 

2. Teacher should bring in a series of pictures, some of which show^violence, 
some of which slj^ow people, working together or ^ving fun.^- 

a. . ^Teacher should tell* the class jthat they are going to separate the pictures 
into two piles—one enti&ed vfolent; the. other, |qp-yioJeht. Each picture held up by the 
teacher should be discussed J>y the cla^s as to Whether the picture shows and activity' 
which is violent or non-violept. The, pictut^ afioiild then be placed in the appropriate 
Pile^ • \ ' V ^ 



Sug$:ested Activities ' * ^ " . ' 

V \ . ^ \ / 

1. Each dhild can make a list ef 3 TV shows in which they see violence, includi^ 
the Saturday morning cartoons. Students will discuss why the violence occurred and \ . 
attempt to get at other ways in which disputes cap^ be settled.^ , ^ 

2. Tjie teacher wiE read an account firom t^e daily paper dealing with a violent act. 

a. Discuss the fact that' violence is a fact of life by asking the following ques- 
tions: Do you find many stories about peo^e hurting each other in newspapers and 
magazines ? Do you ever see ypur friends in school hurting each other? Why da people 
hurt each other? What can you. do to keep from.hurtmg others ?^ 



^ Les§on 2-r^Violence and gjnnbols ^ 
Causeg of Violence and^pisruption - * ^ . 



Objobtgye 




To understand the relationship between emotions, sjonbols, and violence. 

Instructional Strategies , 

^1. Materials needed: 

/ * * • 

a. 3 or 4 yardsticks 

b. Individual snapshots of each student in the cla^s, ♦ • 

c. Ma^ng tape ' - ^ ' 

d. Cardboard 'or>oaktag » ' * . . . « 

2, Teacher arbitrarily' divides the cl^ss into'3 or 4* groups^ Each group should be 
given a yardstick. Using the materials l^ted above, each group wilJL construct a totem 
pole containing the pictures of each indiwJualjnJhe-group^^^ mounting tha^t group^s 
pictures on one yardstick*. 



a. T^> the teacher: ^ ^^-^^ . . ' ' - 

\ , In early i^merican Indian culture, the totem pole was ^ colorful and beautiful 
construction that told a story about an individual, a family, or a tribe by using a series 
of symbolic cairvings. This activity is designed to focus upor>,ai>^ strengthen the student*s 
self-concept. ; . . . \ ^ ^ . ^ 

3. Have each group of students xnake up and tell a story about the greatness of their 
respective group. * , • - - ' * 

■ ■ . ■ ? , 

4. Place the tote pis on display. * ''^ ' . * f) 

5. Discuss with the class how they would*feel if their toteni wa? destroyed by^ 
asking the following: - • ' - ' " 

. , ^ ac. How do you feel when you see ywDur picture onjfche totem pole? 

. / • • ■ 

b. Do you think people like or feel good when they see their picture on the 
'totem pole ? ' . ' 



c. Do you thitik people feel happy or sad when they see their picture on the " 
totem pole? - • 

d. Wduld you get ajjgry and fi^t if someone destroyed your picture? "^y? 
*Why not? " * ^ , ' " ^ 

e. Note to the teacher: The teacher Should emphasize to the students that 
the picture stands for. or is ^ symbol of them. The teacher should discuss with the 
class thelneaning of the word "symbol", 

« fr^ Reinforce .the meaning of symbols by doing any of the following: 
• • • 

(1) "Review the meaning of these mathematical sjnnbols with the class 

> < = 

/(2) bisplay the flag an^discuss how it is a symbol of our nation; 
Suggested'Activities* * ' 

^ 1. The teacher should read the following story to the class to show that people 
do have feelings aj^out symbols. , , ' " - * t , - 

The teacher holds up a dish towel andt>egins by saying the towel is just li(ke one 
bought by l^rs. ^Smith for one dollat. <VVhei^she ^ot it home, Mrs. Smith was sorry 
that she had bought sixch a plain-looking towel. She always liked to dry: her dishes with 
towel that was full of bright colors, but toda^ she thou^t it might be good to make a 
change. Now she did not like the»chatige, and she .decided to u^e the towel for a scrub- 
bing cloth. As she was scrubbing her front steps, her nei^bSr, looked at the obviously 
pew cloth. The' neighbor was a bit surprised ^^en she was t(gd that it was a brand new 
towel, but she snuled andf said that Jt was so soft that it wouldbe easy to use and be- 
cause it was^new it woi^j^ la^'t much longer than the old clothes that she always used. , 
Mrs. Smith- was veyy hi^py fiiat her neighbor did not think tiiat she was foolish for 

using her new towel as a scrubbing cloth . " , * . • . . • • 

' » ■ ' , ♦ \* 

. . . ' ./"'.. * , ' ' , . ' ' * . 

The teacher asks questio^ such* as the foEowing: ^ ^ ^ . 

• * *^ 

1. Do you think that your mother wotdd use a new towel as a scrubbing cloth? Why 

V 2. ^ What does your mother use as a scrubbing clotji? Why? 

> ' , . i 'p ' ^ 

' ' ' ^ ■ * . ^ . '■'--'/>• . , ' t X, . 

3. Do youv think that Mrs. Smithes neighbor . sht)uld haVe, told her that she wa^ % 

foolish* to use a new towel in this way?- Why? * . ^^'C^^ 



4 . What* kind of a persybn* do you think that the neither was ? Why ? .*VV O 



Now the teacher liolds up .a nice flag and says that Mrs. Smith's neither 
bou^t two of these on sale and that she had paid only one dollar for both of the beairtiful 
flags. She shows the c.lass that the flag and the towel are the -sa3ie size and are made 
out of the samfe kind of material. Then she explains that when the nei^ibor, whose n^me 
was ilrs. Brussel, got ready ta scrub her front steps, she saw that her scrubbing clofii 
was all worn out. Sie decided to take one of her new Jligs off ttie stick and use if for 
scr.ubbing. She liked the nice soft feeling of the colorful flag and after all, it had only 
cost her fifty cents and she still had one to put out on holidays. • 

As Mrs. Brussel was scrubbing the steps, Mrs. SmitJi came out to go to the 
store. WTien she saw Mrs. Brussel scrubbing with a flag she looked very unhappy and 
she asked her why she would ever do a thing like that. Mrs. Brussel told her that she 
decided to use a brand new cloth as she had seen her doing yesterday. She told Mrs. 
Smith that the flag was soft like h^r towel and that it had cost her only lialf of what she 
had paid for.her towel. Shfe was sure that it would last much longer than her old cloths 
did. The more Mrs. Brussel talked, the more unhappy and upset M^s. Smith became. 
She tried to explain to Mrs. Brussel in a kind way that there was a big difference in 
usipg a towel for a scrubbing cloth and using the flag of your country for a scrubbing 
cloth. ^ 

The teacher asks questions such as the following: • - 

a. Why did Mrs. Smijth think that it was wrong for Mrs. Brussel to use fce 
flag as a scrubbing cloth 7^ 

b. Do you think that your mother would scrub with a new flag? Why? An old 
flag? Why? ' . . 

c. Do you think that Mrs. Smith was able to get Mrs. Brussel to 'understand 
what she naeant when she expMned the difference in what she had done ? Why ? Review ' 
the. mejining of the flag as a symbol. • . • . 



Lesson 3--?Coimiig Up Short 

' . <^ . - * < ' 

Causes of Violence arid Disruptioxi • 

Objective ^ . • 

1. To demonstrate ttiat scarcity of resources^can and sometimes idQes lead 
to violence. • ; \ . * , 

2. To explore non-violent alternatives. 
Instructional Strategies^ " * ' ' 

1. Place 3 chairs in front of the room. Tell the class that the three students 

who^will occupy the chairs wiU' receive cookies. • . . « 

» * • 

Ask the students these questions: 

a. Who will sit in the chairs ? 

b. How will the studeijts be selected? • ^ - 

(1) • Should everyone race to the chairs ? Could Ms lead to violence ? 
Whafkind? , \ 

c. " ^ Should th^ teacher select the pupils? . . ' / 

» - • 

, d. How would you (student) fe^l if you were not selected? Mi^t your 
feelings leadftQ violence? • * " ' • 

e. Is there anot^i^ way the class can decide who should occupy the 
chairs?. ^ 

f . ' Hold a class election to determine tjie best method of selection . If 
no one suggests a class vote as a way to determine occupancy^ feel free to do so 
yourself This will afford your class another opportunity to participate in a *^selection 
by voting process." , / 

Suggested Activities . ' / . - ^ 

1. FintJ^ut how^your clji^dren feel about voting as an alternative to violence 
when making-choices. Use the.followii^ continuum.^^ ^ 



PEOPLE SHOULD VOTE WHEN l^IAKING CHOICES 



Always ^ Most of^ • Sometimes Never 
the time ^ • 

Ask pupils why they placed themselves where they did on the continmim^ 

.2. Discuss the concept of scarcity of resources with the class. How can the 
cookies or th^ chairs be viewed as scarce resources?, 

. V ^ _ . ' . • 

3 . Uskg a series of pieties that piresent individuals whd live in affluent 

circumstances' and individuals who live in poverty, ask fiie students in Hgh t of the 

previous discussion and activities, which individual would be more likely to resort 

to violence, ' * > 

■ ^ 

4. Play the game '1 wish, " Ask the student to write down one thing that he 
would very much like to have — e.g., bike, toy, mini cart/' etc. Raise the question, 
why can**l ^® ^^^e all the things we want. The teacher can ^so discuss the difierence 
between wants and needs as part of this activity. * * , 



■ml 



Lesson 4'~Turn: 'N Territoiy * 



Causes of Violehce and Disruption ^ * 

Objective ■ . 

To compare how ^^njpipla aM humans defend the^r territory. ' 
Instructional ^Strategies ^ 

• F ' ' r ' ' '# ' . — 

- i. ^0^^ either of the following films:; \ 
"'AfdviALWAR, ANIMAL PEACE~#15429b= - 

ANISIALS PROTECT THEMSELVES~#101459 " " ' ■ 

t 

a» Discuss th.e films. Define and' discuss the woards mine 5 yours , theirs » 
ours , his» hers and own. , . 

b. ^ Have eacb student tell about something they own. > * * . , 

c . - A sk Qie students if they rfeel their desk is their.territoiy in the classroom. 
Ask the students how they feel about another s^ent using or ^king something from 
their desk withdutfirst* asking. . . • 



;2. On the blaclidard, the tea<?her'will,4raw the class seating' arrangements. Draw 
'boundary lines between individual seats or group^of seats^ depending on your particiisr 
seating arrangement. / / ' ■ ■ 
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a.. Discuss and define. the term Tiouhdaiy line as separating-one person's 
, territory (desk) from hi^ neighbors. - . ^ ' ■ 

^ b. \The teacher may wish to draw boundary lines on the -fioor of the classroom 
using chalk, masking- tape, or, yarn* " \ - , 

* ' ' ' * ' ' 

^ 0. The teacher will ask the class the following questions:. How do y^u f^el. ; 
when a.^friend crosses ypur boundary and enters ypur territory? • How do you feel .when 
a stranger or someone you may not like 6nter^ your {erritpry . Would'yoif argue or 
jSght, or push, or^shovfe*? " , ^ - - - • . '-^ 

dj Have you ever seen B|ople4n your nei^orhood arguiqg '61: fitting because 
someone has entered thfeir territoo^/ ^ ^ / 



e. Why would somecme fi^t over territory? Are argiiing and fighting the 
only ways to deal with, this problem ? there other ways ? ' Can you list some ways ^ 
that do not involve fitting? ^ - - . ' ' ^ 

♦ 

Suggested Activities t. ' " V 

1. Have the students play "King of the Mountain/' One student is king. He controls 
a specific territory and. is challenged by individual memberfe of the class who try to push 

' him outside of his territory. When he is pushed outside of his territory, &e student 
who success&lly pushes him out become King of the Mouijtain and the process is re- 
peated. • . ' - 

2. A variation of activity 1 might be to have 3 or 4 members of the class simul- 
. tanpously work togetherici'push •Ihe '*King" out of his territoiy . 

^. Ask studentsliow j;hey feel about 3 or 4 liiembers of the class working as a 
team against one classmate? '/ ^ % • * 

. ' b-. Aski5tuden$s^fp dfsqUss th6 wox*d "fairness." , 

3. Write an experience stoiy with the cla^ as to bow one ncd^t remove the 
ICing of the Mountain without using force. Draw pictures about the story. 



Lesson Plan 5~Getting Along 

Causes of Violence and Disruption v 

Objective ^ ^ ^ * ^ , r 

Children should see that cooperation between people of different ethnic groups is 
desirable to violence between groups. 

Instructional Strategies 

^ 1. Display an arrangement of dolls that reflect different racial backgrounds. .Dis- 
cus^ how they are different and/or similar. (Alternative Suggestioos) . Bring in*a bouquet 
oonsisfing of difi^ent kinds of flowers. Separate the flLcwers aric' point out tiiat each 
kind of flower is beautiful in its own ri^t oi: when mixed with cuier kinds of flowers. 
Discuss this idea in terms of people, 

2. Divide the class into groups. Let each group memb^^r make a different face 
mask, and put it on. Give each group a puzzle. Distribute different pieces of the same , 
puzzle^to members of the same groups. Ask the children to fit the pieces of the puzzle 
together. Discuss why it was necessary for each group member to cooperate even thou^ 
everyone looked different (wore a different Ifind of mask). 

a. Ask the class what they think happens when people in different ethnic jgroups 
do not work together* Do tl^ese differences ever lead to bad feelings or fi^tii^ among 

people ? , \ ' ' „ , . ""v . 

* / . • * , ' ' • ' • V 

Suggested Activities . , 

.1.- Give each membfer of the class 1 piece of drawing paper. Divide the class.into 
two groups. Give each child in one group one crayon. Give' the children in the other 
gr^up e^f crayons a piece (different colors). Tell the class thattiiey are free to draw 
what they want. (Teacher may make suggestions If necessary) ^^Rer the drawings are^ 
completed, compare the drawings made with one crayon to the drawings made vrtth 
diffei^ent colors. Which drawings are more interesting? ^Txat does this exercise tell us 
about the world in which we live ? (The teacher should emphasize the point that 'different 
kinds of people often make our life more iotere^lng just as ^he drawings with different 
colors wefe generally more interesting); 

2. Show and discuss the film WE CAME TO AMERICA (#153509) 13 min. Shows 
the contributions made to America by various national and racial groups to provide a 
better understanding of the background of others, and respect for them. 



Lesson 6— International Conflict 



Causes of Violence and Dlsruptien - " j 

Cfcjective - ' . , 

Man, by nature of his interaction with others, ofteir finds himself in conflict. 
Tfee same is true of nations.^ How coirfllct is resolved among men and nations 
presents some interesting possibilities for tiie primary grade classroom. The follow- 
ing lesson explores a f^w. Before startii^ the lesson review the Concept of 'Nation on . 
pages 97-103 of the First Year Social Studies' Guide. . 

Activity A • ' * J . ' 

Materials . ' . . 

1. . Enou^ paper bags for 2/3 of yoffr class ^ . ^ • 

2. Thirty ox forty pieces of hard candy , . • " 

Instructional Strategies ^ . - 

1» Tell the class that they are' going to play the GAME OF NATIONS. Divide 
the class into three groups. Each group will represent a nation. . * 

2a. Give each child in group 1 a piece of candy. (The people in this group do 
not need bags.) Tell the children they live iji a nation where everyone has just enou^ , 
candy. Infact,' there is even a little left over. The name of their nation is OJCEEbOAKE;E, 

2b. Give each child in group 2 a paper bag that contains several pieces of 
candy . Tell them that they live in a nation where the Reople Kave too much to eat. 
The na|fte of their nation ii^. EXTRA LAND. . ^ • 

a 

2cr~ Give-ieach child in group 3 an empty bag. They liv^ in a nation where 
most people don't have enough to eat. The name of their nation is NEJJP LAND. 

3. Ask the people who livte in OKEEDOAKEE (group 1) to give their- candy to 
the people who live in EXTRA LAND (group 2) . 

, 4a. Discussion--Ask the people who live in NEED LAND how they felt about 
seeing something given away that they needed very much ? , V 



Idth 



4b. Askthem what they can do about it? Should they fig^it the nations, of 
OKEEDOAKEE or EXTRA LAND ? Sl\ould they talk the problem ^er with the EXTRA ^ 
LANDERS and try to reach a compromise? Stress the meaning of term compro- 
mise. Find out how members of otJxer nations feel about this problem^ 

4 ' ' ' '\ 

4c. Ask the class wheSFiel^eal nations ever* disagree? Can they give any 
examples? 

»• 

5. Permit the class to vote on what they think is the best way to solve their 
disagreemeiit. List the following, options on the Board: 

\' 

(If Talk it over 

. t 

(2) Fight . • . 

f 

Activity B ^ . , / 

1. * Allow the class to follow through on their stated preference for resolving 
their conflict. Form discission groups if they choose to talk the problem over or 
compromise^ If the class chQOses to fight, let them have a tug of war. (Caution: Do 
not t^U the class that they will hJ^e^ z tug of war in advance • A tug of war may seem 
like more fun than a discussion.) * ' * / 

2. Discussion • 3^ - ' v 

. . a. -Ask if r^al wars are fun. Why? Why not? 



b. Db people from real nations' ever come together to discuss their 



problems ? 



c. * Discuss the necessity for people to cooperate to solve problems. 
^ Use your discussion groups as an example of cooperation. ^ * 



ERIC 
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Lesson 7— Violence and Values 



■ ■ 5-8 

' ' . . ' * •• 9-12 

Causes of Violeixce and Disruption - • . » 

Objectives • . . ' ' 

. . To hatve students define the .term violence , delineate some forms of vidlence, 
and form value, judgments as Qiey relate to the acceptabEity or non-acceptabilifv of 
certain forms of- violence-. " • 

Instructional Strategies ^ 

1. Ask students to define the word violence . Through jfcheir suggestion ; in' 
addition to the use of dictionaries, have the class set up a deflation most of the n can 
agree upon. Students inay also ydsh to explore the nature of overt vs,^ covert fopms 

of violence, , - . , ■ 

* < 

2. Ask students to give some examples of viplence and make a cla^s list|df 
their suggestion^. Some exampl^es maybe murder, rape, robbery, divorce, deser- 
tion, placing the Americanlndian on the reservation, extortion, competitive business 
practices, living conditions in the ^etto, cTiild labor^ draft nots, violence In the ' 
media, turning off the.gas and electric for non-payment of the bill and so on... • . 

3. Divide the list of violent acts Into 3 categories: - ' ; ' 

Forms of Violence \ , 
Acceptable. • Criticized but not condemned Unacceptable 

4. Teacher and students should compare their opinions and individual 
categorizations of violent acts. Is/are there any discernible patterp/s? , 

Suggested Activities,' , ■ • / : ; . - 

1,. Have each member of the class select one of the media,' e.g.^^ radio, 
TVs movies, advertising, newspapers and prepare a file on»the characterization of, 
violence as depicfted in the media, ♦ ' * ' " * 

^ a. Have students consider the question: . Va America ^A Violent Sodiety? ^ 
Why? Why not? ^ * ^* 



b. How do the media handle episodes of violence? Do they exploit, 
condone, or condemn acts of violence? Is the attitude 9f the media one of ap^y 
^5ward violence ? ^- . ' 

' • ' ' : 

' 2 . Have some^f liie students Tole-play a situation in.\^ch. they mighrbe 

• compelled to use viol ence to achieve an objective. After the role-play, explore what are 
passible alternatives that mi^t be used to preclude the qutbreal?: of violence in the 
particular role-play situation. < 

3. Show and discuss the film Who Do You Km? (#154060) 29 min. This is 
a scathing indictment of ghetto conditions and a savage, factual picture of the plight 
of the Black man who lives in the slums. This story involves a young Black couple who 
live in Harlem and whose child dies^ a rat-bite. . The parents' rage and grief at a 
world permissive of such conditions will'triuble the conscience of all who view the 
film* 

Show and discuss the film Who Do You Kill ? . (^154061) 22 min. 

Two 



Lesson 8-— More Than Meets The Eye 



4 

5-8 • 



Causes of Violence and Disruption 

Objective . . * ^ - 

To demonstrate th^t the acceptance df myths and stereotypes by people can 
lead fo violeTOe. • ^. 

Instructional Strategic s ^ • 

1. ^Have students complete the following statements: 

^ a. . All fat people are , . 

b. Hippies are ■ * ... . 



\ c. Blonde4 have more 



d» People on welfare are 
e» Jews are 



\i. Black people with "Afros" are _ 



g» Men are better drivers than 



h. Early to bed, early to ijLse .makes 



i. All teachers are ' " 



j . White people are 



2. Divide the class into 4 or 5 committees. Give each committee some^of 
the papers ^completed above and have ^ch committee list the adjectives used to com- 
plete the sente;ices, Reassenable and pull all of the ^data together. , 

.3. Is there a > pattern in the responses given by students ? 

24 • . ' 



♦ 4 . Raise the^ue^tion — Rosi do we acquire negative stereotypes ? Discussion 

5* Have tlie studfents redd selections dealing with stereotypes from Gordon 
Allport's The Nature of P rejudice^ Discuss the s^lectionW-read. 



Suggested Activities 



1» • What ip the co; 



nnection between negative stereotypes 4ihat people acquire 



and the violence described^n the followii^ article: 



25 



Su^ested Activities * * ' ' • • 

2. Play the game "Lucky Buck." f>ivide the class into 2 teams. Push chairs aside 
lea^ng the middle of the classrpom open or use the school yard. Have meml3fers of 
both groups count off and remember their number. The teacher should then place a 

. dollar bilj. around the outside of the* insert from a roll of paper towel. Place the luckj^ 
buck at a point equidistant " from both teams • Each participaiit is ^ven ^ piece pf rolled 
up' newspaper secured by a rubber bana. When your number is called, ypu.must pick / . 
up thfe lucky buck and get back to your team v^e trying to avoid being hit by a mtember 
of the opposing team wielding the roll.ed up newspaper. Participants m^ strike each 
other* only on ijie legs. The winning team Is that team \^ich returns the lucigr buck 5 • 
times. ' . * ... 

*a. After the game, raise the following questions: * * , 

.(1) Can competition lead to violence? - 

(2) Does economic competition among ethnic and racial groups' lead to 
negative stereotyping-? ' ' - . 

: (3) What is pubUcf assistance? \ ' ^ • ' 

^ /(4) Bow does ore qualify for public assistance? 

- • {^) Are ail taxpayers in favor of public assistance?- 

(6) -How do ypu feel about pubHc assistance? \ ' • 

3. Show and discuss the film WE CAME TO AMERICA (#153509) 3,3 min. Shows 
the cQntiibutibns made to A merid/b^ various national and racial grqupf to* provide a 
better understanding of thfe\bac^r5md of others, and respect for them. 

4. Show and discuss the film^aVIL RIGHTS MOVEMENT: THE NORTH (#153811) 
23 min. Film opens with scenes takpn in Chipago^^jhen Negroes moved into a whit^ 
area, illustrating the tension chauacteriziiig r^ce' relations in the No|^h. Other sources 
of Negro discontent are .also documented: unemployment/ iiiadequate educational facil7 
ities ; jand the de facto segregatibn which" northern slums maihtain.- : 



A 
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Lesson W-What Is A Man? 



5-8 * 

Causes of Violence and Disruption ■ . 

Objective . , ' • 

To understand that people have different perceptions of what it me^ to be a 
man. - , , 

Instructional Strategies * 

s 

t 

1, Have each student respond to the following tnjp-fal^e questionnaire. 
' ^a. A man never bacTcs down in any argument! ^ ' ' 



True 



False 



. b/ An athlete is more ttf a man than a poet. 

True ' - ^ False 

c^ A man is one who ife'good with his fists. 

. True I False 



d. 



A man Is- somebody who attracts females. 
' .True ; False 



e. 



A man never cries. 
True ' . 



False 



* f^. A man always challenges a person who stares at him. 



,True 



False 



A man has power and controls others. 
True EalsQ 



L 
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h. ' A man is a man because his friends say he is, 
^ True , ' False' 

i. A man has friends TfTe can count on, . * . 
• • True ' False ' 

t , ' j . A man nmst always give the appearance of wealth, 

- ' • True ^ False - • / — I 

' ' ^2, C^ect tiie questionnaires. Tabulate the responses for use later. 

3. /-\Show 6 pictures to the class — a boxer, an artistV a^XMistruction wc/rker, 
a man worki^ in an-office, a professional male ballet danc», a racing.car driver/ 

a. Ask the boys which one of the men they wojjW like to be and. why?. 
Ask the girls \^1iich one of the men. pictured they find moCT attractive and Why? 

^ b. The teacher may wish to list the reasons given by the boys and girls - 

. on the blackboard and use their reasons as the^ basis for discussing the question — 
. 'What is a man?" • . . \. ^ 

Suggested Activities ' * ^ ■ . 

1. .Distribute the true^alse questionnaire a^in. Have the sfudeitf^ ailswer 
each true and false question. Tabulate the results. Compare the Results ofjjthis 
questionnaire with those of the first questioimaire. Has there been a chanjge in the 

• attitudes of the member? of the class' in terms of their ideas as to what is a man? If 
^«o, what kind of change ^ Have class discuss how and w|iy their thinking has changed, 

2, The teaicher displays 2 containers to the class , One is filled with boiling 
water; the other is filled with ice cubes. Ask the students whether they would use 
boiling water or ice cubes to bathe in. The teacher sHpuld develop the concept of the 
mean as opposed t^*the extreme and the idea of a ^alance in nature, . Sample questions: 
What happens ^o a plant that receives too much water ? What happens to a plant that 

' receives too little water? 

' 3,. Discuss the statement — "A man always\challenges a person who stares 

' at him" in termjg; of whether it is relative or absolute. Discuss the terms "relative" 

. and "absolute." If the- word *'s6mptimes" were substituted for the word "always," 
how would the nature of the sent^oe be changed? Introduce the terms "subjective, " 
"objective, " and ""judgment" and'disQuse them. 

19 



4, Have the students classify the following terms by placing them in ei&er 
the absolute or relative category—always, sometimes, maybe, perhaps, never, 
definitely, probably, certainly, likely> if . ; 



absolute 



relative 



Suggested' Activities 



€. Show and discuss the film MAHATMA GANDHI (#153887) 26 min. The 
Ufe story of Mahafma Gandhi, the man who led India to independence by non*- violent 
means/ Show Gandhi in prigon, living his principle of ''freedom throu^ jsufferii^, 
as weU as^ other dramatic, example's of his passive resistance toward the British. 

6/ Show and discuss the film,MACBETH: THE SECRET'ST MAN (#153555) - 
33 min, Douglas Campbell suggests that ^e theme of tjie play would seem to be that 
within every human beipg, in war or peace, there is a terrible lust for violence. We 
can neither hate Mapbeth nor believe his life signifies nothing. We feel a'sense of' 
waste and loss. Perhaps th^ capacity fox good and evil in everyone sunls up Shake- 
speare *s message, * , , , ' ^ 



Lesson 10 — CSroups: A Difference In Purpose 

^s- ■ 5-8 - 

Causes of Violence and Disruption 

Objective ^' ' ' 

* * 1 ^ • • 

To understand tiiat group affiliafeon fidfiUs. certain jbaslc x^eder ^ &at S£B3h__ 
affiliation can result, in positive or negative beliayfor, ' _ , - , 

Instructional strategies , 

1. The teacher asks one student to move the teacher's desk to the back of 
the room. ' . , ? * . 

• ■ - v ■ 

Note: The teacher can substitute any physical activity that one student will have 
.difficulty-accomplishing; , \. 

2^ The class will note the amount of-time it takes the student to acconiplish 
the task. : ' , 

3. DisQuss with the class how the time to accomplish the task migjit have 
been reduced. In stpnming up the discussion, be sure to stress the feipt that a grpup 
of 3 or 4 students working together ^ould have accoiaidished the task more efficiently* 



Suggested Activity . 



Discuss other needs -a^at^bu^ may fill. 
1. 'For^mple-i ' 



V 





need for companionship 




h: 


• need to fepl secure 




c. 


need to help others 




d. 


need for s^lfrprotecfclQn 


• 




ne^ed to belong % * • " 
• 




f. 


need to feel important * 





2a. Divide tiie class into 4 groups* Have each group Hsi examples xjf 
grbups whose purpose is to accomplish the ueed^ listed in Activity #!• 

Example — \ . ' ' - , 



need jfox companionshipr-^ojr scout groxq) ^ 
need to feel' secure>-:gang, fraternity 
n6ed to Kelp others — QIC', churcli ' 



2b, It is suggested that the gdiool-camTmbilty-coordtaator help €he gfoi^ to 
develop their lists of organizations in the coHuni&ity. c " 

3. Have each iixiividual construct a value-bar graph in \viiich he indicates his 
assessjnent of each of the organizations mentioned in tenps of positive.or negattvre 
influence in fhe community, ' \ • 



positive 10 
5 

negative 0 



o 



3 
O 



o 

5 



I 



GROUP NAME 



4* Compart the graph of a gang meipber to the graph of a student who does 
not belong to a gang» ' • » 

5, Using the v^ue-bar graiAi dis6uss with the dlass whic|i groups listed are 
-more prone to violence to apjleve their goals. Why? - . . * < 



Lessoprll— 'The Garg and the Nation 



' ._ . 5-8" - - 

• - ' . 9-12 

Causes of Violence and Disniption . ^ ' • ' ^5 • 

Objective ' . ^ ^ . , 

♦ 

To compare gangs and nations in terms' of their reliance upon violence as the 
strategy for resolyin^ conflict. * 

Instructional Strategy , * ' ^ , 

y . 1. ^ Mimeograph the foUowii3g diart or reproduce it on the blackboard. Give 
each student a copy. Ask the student to respond to the series of statemeirfs below by 
placing a check mark in the column Inarmed gangs or in the colunm marked nation or 

* both if the students feel a gapg or nation woiildT respond violently to the circumstance 
described, . - . ' ' 

/ . , ' _ ... " ' . VIOLENT RESPONSE 

' ^ t Gang . Nation' 



1. Intrusion on turf or territory ' . 

' ' ' s . ■ - 

2. "Badniotithing'^of a leader by an outsider 

3. ' Killing bf a membier',^ / " 0 
»4'. Killing nunober off menabers 

5^ A girl gang naembjer switches her all^iance to a rival gang 
6. ' A top scientist de^ts to a rival country ' • • , 
Seizure of strategic property by a rival gang 



7. 



8 . Destruction of ssmibol by rival gang oi* nation 
9< Desire to ^mpose beliefs and lifestyle upon others 



10. Desire to be#l 
» 

XI. Breaking a treaty 



2« Have individual students read tiieir responses to the class. Discjiss the 
responses in terms of similarities and differences. 

Suggested Activities 

1# Have students engage in independent research. Listed below are several 
topics (the teacher may add others) that students can explore. In each instance, the 
student should compare the actions of nations with the factions of gangs. 

a. U,^. vs . Mexico — territorial disixtte--1846--1848 

b. "54** 40"* or fight~U. S. vs. England. Oregon boundary dispute— 
1846. ^ ^ 

c. Pearl Harbor, December 7, 1941. 

d. ^ De Lome Letter 1898-'^Spanish Ambassador — "bad mouthing" 

President McKinley. ^ 

e. War of Jenkin^s Ear — England vs. Spain— 17^9. 
^ f . Assassination of Archduke Ferdinand — 1914. ^ 

— g. Destruction oHsraeli. Border Settlements by Arab Marauders*. 

h. The career of Benedict Arnold. 

i. Seizure of Suez Canal — 1956. _y . ' ' j 
j. InSperiaUsni — the Race for Colonies in Late 19th Century. ; 
k. Attacks on U. S. Embassies and consulates by foreign nationals. 

1. .Treaty of Versailles— 1919. • ' ' , 

s ^ 

m.^ German— Russian non-aggression pact 1939. 
, » * ■ 

n. /U. S». Treaty. with Cherokee Nation. Worcester vs. Georgia— 1832. 

2. What are the available alternatives for resolution of international violence? 

3. What are the available alternativies for resolution of gang violence? 

4-. Discuss the successes and failures of the U. N. Arrange a visit to the 
U. - Contact the World Affairs Council.' (LO ;3-5363) 

. • ' ''^ ' > 

' , 24 ' - 

33 



5* Have a gang worker and a gang member speak.to the class* 

6^ Read ae Claude Lewi6 article and the article on the gang, worker and 
discuss tiiem, - ■ . , 

/ 1. Discuss the chart showing gang violence in Philadelphia' 1962-1971 • 

8 . Show and discuss the film COMMUNISM IN CONFLICT— CHINA AND 
RUSSIA (#153948) 17 min^ An historic motion picture documentary that examines, 
ill depth and detail, communism in conflict, the struggle* 

9^ Show and discuss the film REMEMBER PEARL HARBOR— AMERICA AT 
WAR 1941-45 (#;53871) 17 min. The film takes us back in time a quarter of a 
century to recall the historic hi^ili^ts of America on the battlefield and on the 
homefront, from Pearl Harbor to V-J Day. 



V 
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Lesson 127-The Value of Life 



. • . -. 5-8 , . 

" 9-12 ' - ■ 

Causes of Violence and Disruption • 
^ Objective * ^ 

1, To examine the question—Is there ^ relationship between the level of 
• violence in a society and the value its people place upon hi fi^an life ? 

Instructional Strategies 

1, The teacher will show the class several .pictures of objecjts— car, house, ; 
toy, tree, bridge, etc. After each picture is shown, ask the class to indicate in 
dollars how much they think each object is worth, 

2.1 The teacher will jshoW the class several pictures of pebple of /iifferent 
backgrounlls; examples might be a U.S. business executive, a Vietnamese child, a , 
^ policeman, a gaiig member, a collie student, an elected official, a Viet Cong 
prisoner of war,. etc. After each picture is shown, the teacher will ask the class * 
.what jthey think is the dollar Value of each person's life. . - 

* 

3. Ask the class. Do we ever measiyi'e a^hum'an life, in terms of dollars and 
cents? (Note ^to the teacher: Discuss the role of ah actuary for an insurance pompany) 

4. What are some qther criteria by which one can measure a human lif^?. 

% 

' 5. Introduce the following case stos^ to the class: , ' ' 

On a large urban university campus in the heart of a ^etto, a university 
student was shot and killed by members of a gang as he; walked to his car. In the city 
of Philadelphia in the' first 7 monttis of 1971, there have.beea 23 gang homicides. 

a. How did tfi^Mommunity r&ct to the killing of the college student? 

• b. In general, whkt is the reaction of the community to the killing of 
one' gang member by another ? 

c. Does the way a community respond? to the violence that destroys 
human life tell us anything about how that community values human lif^? Why? Why 
not? ■ ^ 

35 . ■ ■ . ^ . 
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I. Suggested Actiyitles ,: ' . > . * . ' ' . . 

1. Some people hold as a moral precept "An eye.for an eye, a tooth for "a 
, tooth. " Discuss this concept with &e class in conjunction witl^ the issue of cai^tal 

punishment J Doek capital punishmeni violate an liKiividu^^ ri^t to l^e under 
, ^amendments 5 and'14 of the U.S. ConstituticAx? Where does thd st^te governmerrt: get 
its' ri^t to take a human life ? Do societies that have .Polished the ^afh penalty have 
a lower or higher level of violence than the United States ? Compare ;ae rate of 
violent crime in states th.at have, abolished the death penalty as oppose^ to i^tates that. 
/\ have not. . * / 

2, Pose the following problem for the class: ^ ■ . , 

A community has one kidney machine. Four people ^nqed it.^ Have each 
student bring in pictures of 4 people engaged in different activities. Let, each student * 
' tell which one of the four people will use the.kidney Machine and why. Ask the class 
if the absence of enough kidney machines to service all who need them is an act of 
violence. Why? Why not? Why does a society allow this kind of a situation to 
continue? ' ' / • ' 

Sugg^teted Activities ' 



3. Show and discuss the film. THE TWISTED CROSS (#154.090) 27-1/2^ min. 
§ The story- of Adolf Hitler and the Nazi movement is used to trace the rise and fall of 
a dictator. *Many scenes are extracted from a captured German film. From the 



O 

u 
a 



^ ' Project 20 Series. 



Show and discuss the film THE TWISTED CROSS <# 154091) 27-1/2 min. 

J? Part Two 

' 4. Show<i^a discuss the film END OF THE TRAIL—'THE AMERICAN PLAiNS, 
INDIAN (#1538^2) 29-1/2 min. Portrays the Indians' struggle to defend their lauds • 
against the encroachment ^^ the white man. Original photbgrajAis.used in stiJl-in- 
motion technique document the iAevitable conflict froin the first e:?q)editions of 
§ California gold-seekers through the final degradation and, subordination of an entire 
^ peopl^. Walter Brennan narrates this sympathetic presentation of the Plains Indians' 
^ efforts to maintain their culture and the land that meant their livelihood in the face of 
the white, man's diseases, whisky, guns, and broken promises. * , , , 

Show and discuss the film END OF THE TRAIL—THE AMERICAN PLAINS 



O 
t 



INDIAN.(#153893) 29-1/2 min. 



Part Two 
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Lesson ig— Violence: Thou^t and^Action 



■ ' ' ' / .V- 

Causes of Violence Disruption - - ^ ^ 

Objective • . / • * * 

To have indents understand that some acts of violence can be either planned 
or impulsive. 

Instructional Strategies * - • c 

1*. The teacher will give each student a copy of the following two incidents; 

a. Mr* Smart notices that Joe Touchy is fast asleep at the back of the"* 
classroom. Mr. Smart wakes Joe and says, ^Tfou can't stay awake, you cant read, 
you cant think, you cant write, just what can you do?". 

Joe replies, ^1'can kick your a- /' and then punches Mr. Smart. 

, b. A well-known community leader begins to addrefes a group of his\ 
followers in a crowded auditorium. Suddenly, someone yells, "Fire! Fire!" There ^ 
is a mad rush for the exits* The speaker sudden]^ collapses on the platform. A 
lone gunman leaves through a side exit, enters a car, and the driver speeds into the 
-night. • . - ; - ... 

cl Ask the class— -Which of these incidents do you think is an example 0/ 
planne4 violence ? Why? * ^ , 

d. Are acts of vi^ence^at occur in the classroom usually planned or ^ 
impulsive? How can we a\^gj^ituations that trigger classroom acts of violence? 

e. Divide thd clsfe^ into 4 groups. Ask two groups to role play an 
impulsive act of violence'; ask two groups to role play a premeditated act of violence. 
Ask the class what factors.about each of the role plays make the dramatization either 
impulsive or planne^fi • ^ J 

Suggested Activities 

1. "The evidence from American history \p overwhelming: no presidential 
assassination, with the exception of the abortive attempt on the life of President, 
Truman, has been demonstrated to have sprung from a decision of an organized group 
whose goaTwas to change the policy or the structure of thjs, Uni^jBd'States Government." 
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<Ta.£^abHsh 3vtsiice't^;Jkhltis^ Final^Report of The^ National 

.Commission o^i The Causes Wi Prevention of Violence, U,sr'GovjeiamentJE>rint&g 
OjEfice,' P.'l22.) / ^ \^'^\^ ■ • . • ^ v / ' 

the above supported by hard.evicience? In an effort to cOrroliorate,the 
validity of the above statement, have members of the class investigate the assassina- 
tions of Abraham Lincoln, James Garfield^ .William McKinley, and John P. Kennedy. 
Can one build a profile of ihe assassin in terms of background, schooUi^, vocation, 
and personality characteristics ? _ . \ - ' ^ / 

2. Does ^fhe statement quoted in suggested activity 1 rbave any applicability^ 
in terms of the assassination of Malcolm X, Robert KemedyJ Martin Luther King; " ' 
and George Rockwell. 

*t 

3. 'Describe and characteriz6^he acts of violence committed by George 
Custer, Adolph ^ichmann, ^nd William Calley as to whether they wejre impulsive or 
'planned. . . " ^^ -^^ ^/ 

4. Hav6 each student select one weapon that was used in any of the incidents 
mentioned in suggested activities 1, 2, o^ 3. Assume that the weai>Qn can talk^ see, 
anci hear and write the story it would tell^^^ ^ 

Example: ' . . 

*1 was resting inside the bangage wrapped around Leon Czolgosz's ri|j;ithand. 
I was hot, tired, and nervous." (The gim recounts the story of the McKinley , 
assassination.) 



, . V Lesion 14— Scratching The Surface ' 

* |. . - • 9-12 

, Causes of Violence and Disruptioa ^ * % 

Objective t ♦ - ' - 

, To show that incidents that initiate riots often bear little or no relatio^hip to 
the basic, underlying causes* . > ' 

Instructional Strategies . ^ • * - ^ 

1. Duplicate the following statements and present them to the class: 
a^ "Get your hands off that bike/* ' 

b; "Goddam, she spit on me !" 

c. "You know you were .doing 50 miles an hour in a 35-mile zone.". 

h 

d. '1 had two or three screwdrivers. " 

e . "Can't you seje I^m a good fellow who wouldn't diddledybop nobody ?" 

f. "Man, I'm not drunk."' ^ 

g. "Have you been drinking?" 

h. ' '1 lost my license and ju^haven't had time to get 'a new one. " 

i. "Momrbi^, Vm pot going to jail. I"m not drunk and Vm not going to jail, 
j . ^ '''We're on top and they're on the bottom. " ^ 

f 

2. Instru9t the class to write a short story using as many of these statements 
as possible. ^ . J 

, 3. • Have students read stories to class* 

, 4 . Teacher should then write the following facts on the board: 

ft ^ 

a. 4000 per sctos arrested 

b. 34 killed ' ' ' ' • - ' 



c. htodreds injured 
^ ■ $35, 000, OOO damage 



5« Ask the class if they see aqy relationship between fiiese four facts and the 
statements used in writing their, stories • T ' 

6. D9 either of the following: 

a^ Have students read pp. 1-29 of Robert Conot^s, Rivers of Blood ,^ ; 
Years of Darknesst describing the^t)eginning of Watts rio^. • , * 

b. Read pp. 37-38 Report of the National Advisory Commission on ^ 
Civil Disorders , Bantam Books 1968 • Copies of these 2 pages can^be obtained by con- 
tacting Office of Social Studies— 448-3*348 • (Brief description of Watts ^.RjLot) Teacher 
may wish to tafie-record these 2 pages ancl play it back t|^ the class. , 

c. Teacher should point out in dijseussion that ike quoted statements 

^ under #1 above were part of the initial contact between police and'Wi^tts residents that 
sparked a riot in ifibSS. ' . 

7 * Discussion Ques^on^: ^ * ■ * 

a* Were the quoted ^tatementathe actual cause of the riot? 

b. Do you think there were imderiying^causes ? list them, , 

B • Teiicher should s^pplement the class list with some or all. of the following 
ideas and^discuss tl\em: ' • . . 

y a. "Pervasive discriminatiott and se^^egatioiT ; " Discuss the attitudes ; 
that Buch discrigdnation and segregation create^^ Include a^<eas of jobs, housing and 
education,C^^ *;. • . 

- b. ^^Black migration and white exodus. ;" Discuss naunicipal oyerburdeg;- 
cities are unable to meet the , needs of their citizens because of depletion of financial % 
resources,* . ^ ' ' ' ^ \ 

\ : ' ' ' - " 

c. Black ghettos ; Segregation and poverty have robbed citizens of 
hances for opportunity and lead to hopelessness and dQspaijr*. 

... d. "Legitimation of violence; " White terrorism against n^n-rviblent 
otest has fostered a' climate for. the approval of violence as a means of protg£tt<^ ^ 



\ \ e. "Powerlessness;^' /Inability to achieve obfectives throng the - , 

iiistitirtions of law and governments The frustrations of powerlessqess have led 
V some tcf the conviction that there is no effective alternative to. yideni^'as a way*of- , 
'^a-Biqving the system. • . * ■ . ^ 

Suggested Activities ^ ,A 

1. 'After completing this lesson and the lesson that follows, comp^i^e the . 
caflses^ th^^ot in Phfladelphia in 1844 with the causes of the riot in Los Angeles 
in 1^5; What sre the sitnllarities? What are the differences?* 

Were the problems faced by Irish-Americans in 1844 similai; or different 
than.those faced by Blacks in 1965? 

In both riots, is there evidence of superior/inferior attitudes and relation- 
ships? Explain. 



2 . Using World War I as a base , have the class examine the incident that 
triggered the conflict. Have the class analyze the underlying reasons for the war. 

3»* Somfe students may wish to read and repoii to the class*on Chapter 15 — 
"Official Responses to Mass 'Disorder I: Current Social Control of Law and Order 
Reconsidered (Bantam Books 1969) to get some idesTOf major problem^ of riof 
.control and the strategies used by institutions and agencies charged with maintaining 
* community calm. ' . 1 ^ ' ' 

Suggested j^tivxties . ' ' ^ _^ 

4. Show and dtscuss the film SiT-IN (#15409^ 2f min. Focuses on .a i960 
§ sit7in in six downtowa^ashvilie' stores. Piscuss c'bhsequehces of the sit-in and 

how the issue was settled peacefully ♦ Shows how^ Black men train for the sit-in ordeal 
^ and how white sympathizers suffer abuse. -Provides interview with &bse in the.sit-in ' 
and h dej^^ study of the problem. From the White Paper -series. - ^ * 

Show and discuss .the film SET-IN (#154100) 30 min* ' ^ . 

'/Part Two" • \ \ — • • ' 

. 5. Show and discuss the film WORLD WAR' I: BACKGROUND (4l53 136) ' 
14 nain. Reviews the*basic causes and international incidents which led to the war. . 
The film describees the militaristic arid nationalistic rivalry > entangling alliances, 
and international tensions of the prewai^ years. • ' / ' 
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Lessott 15— The City of Brdtherly adve 



Causes of Violence and Disruption 



9-12 



Objective ■ • • / / 

To explore tiie^jcauses of HiiladQlphia*s^deadliest riot, May 6, 1844, 
Instructional Strategies * ' ' - . 

!• Define axid discuss the terms ttot, rebellion, and revolution, * 

* - » 

2 . H^ve students read The Fire That Time- Philadelphia Magazine, May, 1968 . 

' - r 

3/' Ask the students tp pinpoint the causes of the riot as contained in the 
article-and then, discuss them, ' '.'^ 

4, Have 5 male students in the class form a closely knit circle. Ask another ' 
maler student to attempt to break into the circle. The students in the class who have 
formed the circle should work' together tQ keep the "foreigner" out.' Pushing is per- 
'mitted but no one inay.use his hands. * Tie this •^'breaking in" exercise hito the lesson 
by discussing the terms *!xenophobia" (fear or hatred for foreigners), and* "foreigner" 
with particular emphasis on the emotionalism such terms engender. Refer back tp 
page 1 of the article and its use of the.word 'foreigner."/ ' * 

Suggested Activities ' * f. 

* J, The foilowiijg, suggested questions ^may be explored with the class. ^ 

. / a:. What is power? How does al^^idividujtl or group achieve power? How 
is power expanded? How is' power dissipated' or lost? . 

• . \ ^ * ^ . , ' " . 

b. How do the "outs^' succeecl it getting a "piece of the action?" " ^ 

• c. Was the fear of economic competition from the newly arrived Irish-' 
Americans an underlying cause of the conflict? ' * , ^ ' 

^ d. ^ Was the vlolenae caused primarily fey reUgioua or class ^mosities 
orboth?»f * . • - 

•e. How did the institutions chafed with maintalning/iaw and order . * 
respond to 13fie. violence*? : Were they handicaH)ed'in any way ? , , ' 



f . . How does tiie que^jfcion of citizensh^ relatp to the conflict? 

^ ■ 2. Role ' - . ^ 

' ' ... . ^ ' ^ " ' 

I3ivide fee class into 3 groups: native AmericaH^from the city proper; ^ 
Irish Catholics of Kensington; the local police and state militia contii^nt. Have each 
group prepare and give its own interpretaticto of what happened on May.S, 1844 antj . 
the days that followed. ^ ' ' * . 

3i • Have the class devise a model throii^ which people Xd dtlfferent cultural*^ 
background's, can come together and learn to understand and aHpreciate the coxdiributlons 
made by the various ethnic, racial, and religious groups that live, in our city. 

4,. Discuss the actions of Alderman Clark; Is Bible reading in the public 
schools a controversial issue today? • 

. ; • - ■ • 

Research-*- ' ^ • " ' . , 

Schempp vs. Abington Township School Boai^i 1963, ' , 

' ^ ^ . ^ . ; ^ . ■ 

5, Discuss the' statement "This is the flag which was trampled und^r foot by , , 
the Irish Papists," Teacher may wish to refer to a previous lesson dealing/with 
symbols in general and the desecration of the flag in paarticular, , 

• 6, -Some members of the class may wish to visit St. MichaePs Church ii- 
2nd anfl Magter-where some of the riottagoccurred.. " • . 



7.. Independent Study. For purposes of comparison and contrast, students 



may want to tesearch some of the followii^^riots: .» 


. ' a.. 


, Cincfinnati-— 1829 > " ■ . 


b. 


New York Ci1y--1863 


c. 


Nisw Qrleans— 1874 ' . 




Vickisburg— 1874 ' . " 




* < 


e. 


Springfield,. mindis~r908 ' . 


... 'f. 


East St. Loul"s.--1917 




Detroit— 1943. 



"4 



. . h. York Cityr-l^S * ^ - 

Watts~1965 . ' ' 

' ' 8 . Using the newspaper file at the main "branch of tiie Free^Cibraiy > 
students cap read some eyewdtiiess accounts of the 1844 hot inl%ila^elphla. 
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^ Lesion *16-:nLabor Maiiag^ment'ConfrontW 



Cau^s of Violence^aad Disruption 



'9-12 



Objective " 

• • • • . ' * 

To determine the causes of violence in a specific labor-^managament conflict — 
ihe Pullman Strike, 1894/ ^ - • , " ; ^' , * 

Instructional Sti?ategies ' ^ ' * ' ' , - . • . 



- 1, * Have students read hie following paragraphs: 



ERIC 



THE RESULT was chaos. - On , • • . 1v v 



« ■ 



July 5, the day after the Army 

reached "Chicago, violence was more 
\ serious than before. The next day 

it reached its peak when incendi- 
■^aries ignited railroad car& with 

torches and waste taken from axle 

boxes. Fanned* by breezes, the 

flames swept throu^ row upon* 

row of cars tigbtly'packedjn the* 
! / outlying yai^ds, to which fire hoses . 

/often could not rpach. In the eve-i^ 

ning a.tnob of about 6, 000 people ' 

pillaged the Panhandle yards in 

South Chfcagp, destiroying 7(J0\ " 

car.s. Total damage in thai one day . ^ , -'^ ^ ' ' 

was $340,jOOO, althou^ on po otii- ,\ ^ - » 

er day was it more than $4, 000 • '* . • , • 

On July 7^ another crowd of sev-* ' ' *- - . • 

eral^ous'apd gathered on lioomis 

* Street, 'where federal troops \%sre'^ ■ J, - • ■ 

' guardiJ3| a train b^ing moved by Page 49- <rf The Rise 

tion-uniojaanen,. As the onlookers , of Organized Labor 

» Showered tlie «g:uards with abuse , ^ . AEP Series , - 

and stones, ighoring^the troo^ * .; * ' ' ^ 

commander^s Warning to disperse, ■ * , , '/ 

.the troops loaded theit rifles*^ TMs 

gesture only iiicited ZQore show^^rs 

of stories. 

/ • ' ■ .45 



46 



4» A 



Immediately tlie com^aader*or^.. : 
' 'dfer^'al)ayonet pharge; seVerat^ ' ■■ - 
. persons fell to the ground bleeding , 
h^vljy,. Then, tbe m;<* T^gj-oupfcy!'^ 
'and tipp^ Wr a flatear. 'With : 
Jour soldiers badly TYOunded. and . . ^ , 
no' reinforceijients ixisi^tt -ibe . - . 1 * 
Qommander ordered men to 
' at will • ' Th^ confeiued'-fehooting; ^ ' 
until the^mob hVdiied; 20 peVpl^, ; 
wer^wounded.and four^killed-. 



Iristru cttonal Strategies i r\'t\ - ' . 

'* ' a» Without ai^ intr^diiqtiop or bact^cftmd information by the teacher, have 
students write a descriptive paragraph iii'wMc^ they, attempt to Indicate what prior 
;evei4s' brought foith the violence described in |fie quoted accounts 

b. Teacher will collect, the student paragraph^ and file them for later use. 

[ . c. Divide the class into a conimitte^s— ffajg f^rst representing the mob; the 
^'cond, the federal ttoops; fiie third, the ndn-uniofi mep. mbviiig the trains. 

H^ve students rfead 40-46 The" Rise of .Organize.d^ Labor AEP series. After 
reading the article,, ask each group to justify its a(?tions as recounted iji^e paragra^is 
on the preceding page. * < " ■ , • 

d. kecord the reasons-given to jufefify the use d[ violence. * ■ ^ 

~ ^ I v -'^ 

Sugges ted Activities ,^ . . - • * 

— ^ — . ' ' . * ♦ » # . 

^ ^ , 1. Apply the reasons given in Id to an outbre^ of labor-nMnagement violence^ 
infi^e United States in the last' 5 years, ArVthe reasolis valid' today? Were thei^ 
' valid' in J894? Why? Why not? * ^ * . . ^ ■ , 

Usiii^ the paragraphs written at the^beginning of tte lesson*, discuss the 
accuracy of student perceptions in determining'thg reasons fop the violence; in f^e Pull- 
man ,Strikg of 18^. . * / ^ * ; ' \ ; 

, 3., mscuss the role antt use of collec^ve bargaining. Set up a collective 
bargaining situation that^p^rtains to th$ classroom, i.e.'/. have ^ few students i:epresept 
the teacher, the rest of cigss presents a ll^st of demands pertaining to Curriculum, ' 
hoiaework^ exams,'^open lunch, cutting, etc. HaVe ^e class attempt to negotiate a 



contract that* governs the i^elationsMps b.etween teacher and students. What pro- 
cedures mi^t such a contract contain for fhe de-escalatioii of classroom violence, ^ 
i.e., activities that distm*. the educational process. * - ' 

4. Have sfadejrts bring in newspaper articles that deal with a recent strike in' 
which violence occurred ♦ How did the various institutions respond to such violence? 

' . 5* Discussion questions~Iji the Pullman Strike, did President Cleveland have 
the right to'sendin federal troops? Why? Why not? , ♦ 

' . a. Did the presence of federal troops jlessen or increase tensions ? 

* \ b. Was placing Eugene Debs in jail an act of violence ? -Why*?. Why not? 



Lesson 17 — ^Response to Violence • 

* ■ . ' \ • , 9-12 ■ 

Causes of Violence and Disruption ^ , * • 

Objective i . • 

To recognize and exjdore thetways in whioh some of our institutions respo;id 
to violence. ^ ' • 



Instructional Strategies 



1* In small or large group discussion, ask the students to identify institutions 
and traditions in America that in some ways are designed to prevent the frustration 
and alienation that 1«^ to violence. Examples mi^t be the vote, trial by jufy, 
Amendment'l, local control of schools, chedk and balance system, the pblice, thd 
national guard, the F.B.I. , welfare, the press, competing interest groups (labor vs. 
.management). . ' ; ' ' ' • 

2. Pose the question: Are these. institutions and traditions capable of prS- ^ 
venting the kind of violence prevalent in America today ? Why or why not ? Discussion 
with class. 

^ 3. Have the students brainstorm the following question: 

What new institutions or programs do you tlink will be developed to deal - 
with the increasinjg rate of violence in Americ5a? 

Suggested Activities , ' ' 

Divide the class into 5 coim^ttees. Have each' committ^ select an 
institution and build a case study around the manner in which the institution responded 
to'the threat or onset of violence. Some suggestionis for topics ate: 

■ ■ ' * ■ . ■• • ■ • 

a. Kent State Massacre^i^rhe response of National Guard , . \ 

b. Secret Study in Vietnam~("Pentagon Papefrs''> The respoiiBe of F.B.I. 



c. Watts Riot-^-The response of the L6s Angeles Pplice , 

d. The Assassination of John F. Kennedjr~The response of Dallas 
Police Force . - ' ■ ' • 



* ^ ^ Disruption of Columbia University-— The respond of the Administra- 
.tion at Columbia i ' . ' * . f . ' ' 



f ^ Poor People's March on Wgtshington—The resp#!ise of the Federal 
Government < - * * 

2. Arrange for the administrattlve team of the school tp meet with the class 
and discuss how an institution such as^he school regponds lo the comniission>oflan act 
of violence. What are the guidelines spelled out for students teachers, and adminis- 
trators ? At, what point are outside institutions such as the police failed in? It migjit 
also be helpful to donsult and discuss the Student Bill of Rigjits and Besponsibilijies^ 

3. Show and discuss Sie film Civil Ri^ts Movement; The South (#i53812) ^ * 
28* miH. The film examines the, forces that coinbined to ignite t^ie ci\^ rj^ts naove- ^ 
ment in the South. Clips are sliown that illustrate' representative n^om'ents in the 
*hi^ry of the protest: Little, Rock; Montgomery, Alabama; bus boycott; lunch counter 
sit-ins; etc.- - ; ' , • ' 



Lesson 18— Perspectives of Viplence 

. • . ^ ■ ■ 9-12 

' Causes of Violence and Disruption * / ' 

Objectives v. 

, To'examine 3 different points of view concerning violence in American ^ 
soqiety and then draw conclusions as to their validity. 

Instructional Strategies ' \ ♦ , ' , 

;L. Give students the following 3 statements: 

. • 

' a. "Ip a system liiat provides the meaiis for peaceful change, no cduse 
justifies violeilce in the name of changeV . . . . ' \ 

; ' . ■ ^ ' ' ' " * 

/ . * y\ , .Richard Nixon 

/ • ' Kansas Uni^ersi^ " ' 

• ^ • September 16, 1970 / 

. ' \ b, . ^^The use of terror as a political tactic is foreign to the American * * . 

pojiticM tradition. We need ta discourage the development of terroristic tactics and 
nip in the' bud. any e|^rt to . . . use . . . terror . . • as a device for shaping pubHc 
decisions : i i " ^' * 

. * I ' . ■ ' Assistant U.S. Attorney General 

* /' 1 . ' *. . ^. Wiliwa^on, U.S. Senate 

; I ; > Testimony Octobex 19|J;97Q ^ 



l* "^'^ c. , '1 think. . .the growing acceptance of violence h^ been. . .fostered 
froin the top of 'society. TJie Aiodel foij violence, .^.has been hideous. . .official 
violence in Vietnam. And after having created and made heroes of such a specfal. 
force as. the Green Ber.ets'^ we should not be. y^. surprised to filid the_^Xack Panthers, 
wearing their berets'and pxafiticing gllose--ordey drill. \^ , 

' ' •' •■ • ■ " ■ ; 

■ ■ " ^ Richard Hofstadtey/. . ' ' - ; 

\ . \ 'The Juture of American Violence - 

. * . ■ ■ • , ^ HARPER^ja-MAGAZmE, April, i970 

2 , ^ . Discuss the 3 qijotatiohs aid give some background information about* the 
.-men who 2Jiade;them..4 , ^ ,\ / ' • , > ' 
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^ 3. Poll the -class in terms of whether or not they agree .or disagree with , 
statements #l,-#2, #3. ' - . * * • 

\ : • , ^; * * ■ . ^ 

a.\ list the results of fee poll. 



Suggested Activities, * * ' * - 

• * - . . - 

1# Have each* student select one of the quotes and research its major premise 
in an effort to pr ove of^ disprove it, e.g. • . 
^ * ''~ . » 

'In, a system that provides the means for . . . ■ - ' - 

% • ' ■ • 

a. After the papers ire completed have the students summarize their 
; findingsr. ' " . * ' ' 

b; Determine if some of the students have changed their minds con- 
^cerning the quoted statements base<f on the evidence presented by their classmates. 



; ' c^ Discuss the processes of inductive and deductivq reasoning. 

2; Some suggested areas of investigation which students can pursue are: 

, a. Vfgilantism— ran extra-legal group that enforces th6 values of the 
community by illegal violence; " — ' \ **. 

b. Abolitionism and Anti-Abolitionism— Investigate: The use of viblence to 
support slavery; the use of viole nce to iiestroy slavei^y. 

c. Reimposing White supremacy in the Soxifli. after the Civil War. (The 
first Ku JQux Klan) ' ' * ' . 

d^ Defense cf A^^ii^can Nativfsm and Moralism. Violence as usfed by . 
successive generations of native Ajjiericans ^primarily Wliite Axiglo-Saxon Protestants) 
to oppose a perceived cultur^,, economic, sopi^, ajid mflr^tT threat from su9cessiv^ 

e. Agrarian Conflict. Cattlemen^s-. Homesteaders: SheepmeU vs. 
Cattlemen; Railroads vs., Farmers. , ^ 

•i ^ ' . " - K • • f . • 

4 ' , ' ' *r . •« 3 

• *• *. * . 

f. Discuss the issdes of the* elation of 1896.\ 



' . 3r abow and*discuss the jaijn Peace and VoicegTn the Wilderness (#102075) 

• . ... ■ 1 5-1 
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f ■ 
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